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Who Are We?

Investing in Quality, Peterborough (IIQ) is a working sub-committee who 
collaboratively completes work on behalf of the Peterborough Early Years 
Planning Network (PEYPN). The committee’s vision, guiding principles and 
overarching principles are guided by the PEYPN’s Terms of Reference.

Strategic Priorities of IIQ 
(Operational Plan 2015)

• Champion professional learning that influences practice
• Enhance learning through mentorship
• Meaningful measurement for quality improvement
• Organizational alignment to support transformation

The Development of this Document

In March of 2019, an IIQ working group reviewed 
and revised the 2014 “Standards of Practice” to 
provide a modern view of quality that clearly 
reflected the provincial pedagogy, How Does 
Learning Happen? (HDLH?) and our community’s 
commitment and collaboration over the past five 
years to quality key indicator improvement.  

The following document reflects this work 
and is intended to guide an early learning 
program’s daily practice of continually 
working towards quality improvement.

Seven Standards of Quality

RELATIONSHIPS

DIVERSITY, 
INCLUSION 
& EQUITY

MAKING 
LEARNING 

VISIBLE

PROFESSIONAL GROWTH 
& REFLECTION

COMMUNITY 
PARTNERSHIPS

ENVIRONMENT 
AS A 
TEACHER

LEADERSHIP

2 3 

2

3

4

5
6

7 1 



How Does Learning Happen? 

is the foundational pedagogy for early learning and care programs in Ontario. Based on 
the four foundations of Belonging, Well-Being, Engagement, and Expression and with 
inquiry-based play at its core, it offers a clear vision for all Ontario children and families. 
The following standards reflect best practices, quality aspirations for improvement, 
and embed community priorities. The 2020 Quality Standards offer a framework for 
strengthening practice and growing potential for children, families, and educators while 
acting as a reference point for all programs in communicating with each other and 
setting quality enhancement goals individually and as a community.

DEFINITIONS

Quality Enhancement Plan (QEP): is the new term for the 
Action Plan programs submitted yearly to Investing in Quality, 
Peterborough.

Educator: refers to all individuals who work in an early 
learning program including nutrition staff, licensed home 
childcare provider, enhanced, supply, non-ECE staff, RECE, 
and supervisory positions.

Leader: this inclusive term recognizes that all educators are 
leaders and play a vital role in co-designing, implementing, 
and evaluating quality improvements, service delivery, and 
innovative pedagogical approaches that reflect the children 
and families they work with every day.

The program promotes positive, 
collaborative relationships 
between all children, families, 
and educators to support and 
grow a child’s individual sense 
of well-being and belonging as a 
community citizen.

Nurturing, trusting, and responsive 
relationships set the foundation in which 
all learning takes place. A significant 
body of research indicates that positive, 
caring, and responsive relationships 
are the foundation for optimal learning, 
development, health, and well-being.

Programs that provide a climate 
for meaningful, collaborative 
engagement among children, 
families, and educators will nurture 
an environment where a sense of 
belonging is foundational to all 
interactions, opportunities, and 
relationships.  

A community that values positive 
interactions and relationships 
promotes environments where 
everyone has a voice, feels 
welcomed, engages in ways that 
they are most comfortable, and 
most importantly feels respected 
and valued for who they are.

The program:
• provides evidence of authentic, caring relationships between all children, families,

and educators.
• is vibrant and rich, fostering a sense of belonging for all.
• provides evidence that opportunities are provided to support family engagement

which build and cultivate meaningful relationships.
• provides evidence of a plan for how they will support and foster family relationships

in the next year.
• provides evidence of participation in the community based, bi-annual Parent

Satisfaction Survey. The minimum response rate expected is 10% of licensed site
capacity.

• provides evidence of participation in the community based bi-annual Educator
Satisfaction Survey. The minimum response rate expected is 50% of all educators in
any one site.

• provides evidence that community survey data is being used to create future
opportunities for quality improvements and relationship building.

• provides evidence that all educators use the Educator Interaction Tool each year
and participate in two mentoring meetings with their supervisor to discuss goals.

The program promotes and 
fosters a rich environment of 
self-awareness, family pride, 
and diverse social identities for 
all children, families, educators, 
and our greater community. 

Programs understand that children, 
families, and educators bring with 
them diverse needs, interests, 
ethnic backgrounds, languages, and 
capabilities. Quality programs reflect 
this diversity and create programs where 
individuals feel welcomed, valued, and 
respected.

Programs that consistently 
demonstrate the core beliefs of 
being capable, competent, and full 
of potential are programs where all 
people are proud to be themselves 
and where families are celebrated 
and supported inclusively.

A community that values and 
respects all children, families, and 
educators is a community where 
all voices are strong, powerful, and 
valued. This rich view of citizenship 
serves as the building blocks to shape 
a welcoming community focused on 
diversity, inclusion, and equity for all.

The program:
• provides evidence that policies and practices support all children, families, and

educators fostering feelings of value, respect, and acceptance.
• provides evidence of active participation in community early learning initiatives

that promote diversity, inclusion, and equity.
• provides evidence that opportunities are provided for educators to self- reflect and

explore personally held beliefs and biases using a diversity, inclusion, and equity
lens.

The program understands and 
facilitates the meaningful role 
that intentional, non-invasive 
documentation plays in making 
a child’s interests and learning 
visible to other children, 
educators, and families.

Programs understand that reflecting 
on and documenting what children 
learn, is critical to supporting children’s 
experiences. This learning includes their 
perspectives, grows their ideas, and 
supports their understanding of the 
world around them.

Programs that use observation 
and documentation tools to plan 
meaningful and appropriate 
experiences for children reflect a 
deeper understanding of children’s 
strengths and dispositions for 
learning.

A community that values 
observation and documentation 
in the cycle of children’s learning, 
possesses a rich understanding 
of wholistic child development 
and brings visibility to children’s 
competencies and future potential 
as life-long learners.

The program:
• provides evidence of documentation in various mediums that is made available

to co-educators, children, and families for the purpose of reflecting, sharing, and
extending children’s learning.

• provides evidence that questions are used to frame documentation, support
planning, and aid in implementation/evaluation of experiences and reflections.

• provides evidence that program planning is intentional and rooted in focused
observations of each child’s strengths, needs, and interests.
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Professional Growth & 
Reflection

The program engages educators 
in meaningful professional 
learning, ongoing mentorship, 
and reflective practice. The aim 
is to provide stimulating learning 
environments for children, 
meaningful relationships with 
families, and a growth-oriented 
workplace for educators.  

Educators in early learning 
programs take responsibility for 
their own learning and make 
informed decisions about ways 
to integrate knowledge from 
theory, research, reflection, and 
their own experience into practice. 
This includes sharing and learning 
alongside co-educators and families.  

Programs that invest and strategically 
plan for educator career development 
and advancement are programs that 
are characterized by high retention and 
educator satisfaction rates. These two 
factors promote long term relationships 
being built between educators, 
children, and families and directly 
impact quality service delivery in the 
early years.

A community that nurtures lifelong 
learning as a self-directed process for 
educators and not an end-product, 
will ensure that rich intentional 
opportunities are provided to think 
deeply and creatively. This will also 
support the development of skills 
that respond to current needs and 
interests and will ensure resources 
are provided to support the 
implementation of newly acquired 
skills.   

The program:
• provides evidence that educators engage in planned professional learning as well

as self-directed learning opportunities for professional growth rooted in current
research, best practice, and mentor coaching.

• provides evidence that educators are supported by the program administration and
policy to identify and pursue individual career goals.

• provides evidence that educators are actively engaged as designers, facilitators,
participants, and evaluators of intentional practice.

• provides evidence of reflective practice that is used as a capacity building tool
influencing educator professional growth and program quality.

The program creates 
partnerships with the 
community and is 
knowledgeable about resources, 
promoting a child’s and family’s 
competence and well-being.  
Evidence indicates that a sense 
of community belonging is 
highly correlated with physical 
and mental health. 

Programs that are aware of the 
community resources available to 
families, children, and professionals, 
enhance and support building 
community relationships; 
empowering others, promoting 
well-being, and supporting lifelong 
learning.

Programs that provide opportunities 
to engage with people, places, and the 
natural world in the local environment 
help children, families, educators, and 
communities to build connections, 
learn and discover, and make 
contributions to the world around 
them. HDLH? pg. 10

A community that fully 
acknowledges, understands, and 
respects the interconnectivity of all 
stakeholders in the lives of children, 
families, and educators ensures 
that all services and supports 
are collaborative, seamless, and 
promote feelings of acceptance, 
belonging, and well-being. 

The program:
• provides evidence of how children and families are connected to the community

in their daily practice.
• provides evidence that educators are aware of community resources and share

these with one another and families.
• provides evidence that educators value community partnerships by being

actively involved in community committees (e.g. Supervisor’s Network,
Conference Committee, Early Years Planning Network).

• provides evidence of a collaborative working relationship with outside agencies
when supporting children’s needs (e.g. Five Counties Children’s Centre).

The program provides indoor 
and outdoor environments 
that are thoughtfully and 
intentionally designed and 
maintained to be responsive to 
what we know about early brain 
development and children’s 
interests to further provoke 
learning and engagement.

The physical environment has 
incredible power to promote 
relationships and learning. Children 
thrive in spaces that invite them to 
investigate, imagine, think, create, 
solve problems, and make meaning 
from their experiences. HDLH? 
pg. 20

Programs that hold the image of 
the child and family as competent, 
capable, and curious provide learning 
environments that are inclusive, 
collaborative, and responsive to foster 
the child’s and family’s developing 
sense of self and competence.

A community that values an 
educator’s ability to provide rich 
learning environments for children 
will grow a love of life-long learning 
and aid in the development of self-
respect and respect for others, our 
environment, and the world.

The program:
• provides evidence of intentional plans for indoor and outdoor play spaces

based on children’s needs, interests, and developmental domains.
• provides evidence of spaces that offer complex, open ended materials that

foster exploration.
• provides evidence that children’s schedules allow for long periods of

uninterrupted play with limited transitions.
• provides evidence that consideration is given to both group and individual

child needs in a social context (e.g. group explorations, alone time) to further
support the view of children as curious, competent, and capable.

• provides evidence that a commitment is made to ethical and sustainable
environments by considering how materials are used, where they are
purchased, and repurposing materials when possible.

• provides evidence that one environmental assessment per playroom, both
indoors and outdoors, is completed annually. The tool used is to be determined
by the program.
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Leadership 

The program has current and 
relevant policy statements, 
operational policies, and 
protocols based on best 
practice. Programs have a clear 
strategic direction and a plan 
that guides all aspects of service 
delivery.

Leadership is a call to action 
that includes all educators for 
the purpose of providing the 
highest quality of early learning 
opportunities for young children 
and their families. This happens 
through consistent policy 
implementation, responsive service 
delivery, strategic planning, and 
program evaluation.

Programs that use policy, best 
practice, and research as foundations 
for leadership and service delivery 
are responsive programs that have 
strong operational plans for long 
term viability and continual quality 
improvements.

A community that supports 
leadership development in all 
citizens provides opportunities 
for families, educators, and the 
community to remain at the heart 
of all service delivery and future 
planning.

The program: 
• provides evidence of collaboration opportunities for educators, children, and

families to design, facilitate, and evaluate programs, decision making, and
strategic planning.

• provides evidence that the strategic direction of the program takes into
consideration values, mission and goals.

• provides evidence that the program, personnel policies, organizational goals,
and objectives are reviewed and/or revised every two years.

• provides evidence that all educators are active participants in the
development of the Quality Enhancement Plan (QEP).

• provides evidence that one Quality Enhancement Plan (QEP) per site location
is submitted annually based on informed decision-making data (e.g. System
Service, Parent, and Educator Surveys).

• provides evidence that opportunities are made available for educators to
grow leadership skills through various strategies, including mentoring.
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For information or a 
translated version of this 

document, please contact:
www.investinginquality.ca

www.peterborough.ca

“High-quality early childhood settings are associated 
with immediate and long-term positive outcomes 

 for children.”  — S. Shanker (2013) 




